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Jle6igp Hensa
PO3BUTOK NIAEPCbKOIO NOTEHUIANY YNPABJIIHCbKOIO NEPCOHANY
3AKIJIALIB BULLOI OCBITU

Y cTarTi TeopeTu4HoO rpoaHani3oBaHo MOHATTSA «JIiAEePCLKMI MOTEHLian», 06rpyHTOBAHO MOro 3B8'130K 3 MOHATTAMM «Jligep-
CTBO» | «[OTEHUian 0CobUCTOCTi», BKA3aHO CKIaLoBI NijepCbKOro notenyiasny. BuaHadyeHo OCHOBHI npouecy, sKi Bigobpaxa-
10Tb PO3BUTOK JTiePCbKOro MoTeHwiasny yrnpasniHCLKOro nepcoHasny 3aknagis BULLOI OCBITU, 30KpeMa: pO3KPUTTS, aKTyasnizaLlis
Ta peanisayisi nigepcbKoro noTeHuiany 0cooucTocTi. BussreHi npuHuMmm peanidauii npogeciviHoi fisinbHOCTI, siKi 3abearedy-
10Tb €QDEKTUBHICTb PO3BUTKY JTiIepCbKOro NOTEHUiasny ynpas/liHCbKOro NepcoHasy 1a (hakTopu, siKi MOXYTb YOBIIbHIOBATY Liev
rpoyec.

KnroyoBi cnosa: nigepctso, noTeHyian ocobucToCTi, NAEPCLKMIA MOTEeHLian, YrpaBiHCbKU NepcoHas, 3aknagn BuLLoi
OCBITH.

Jlebegb Hens
PA3SBUTUE JINAEPCKOIO NOTEHUMATNA YNPABJIEHYECKOIO MEPCOHAJIA
BbICLUNX YYEBHbLIX 3ABEOEHUN

B cratbe TeopeTtudecku npoaHann3npoBaHO MOHATUS «IAEPCKUN NOTeHUuan», 060CHOBaHa €ro CBsi3b C MOHATUAMU
«JIMBEPCTBO» 1 «[IOTEHUMAS INHYHOCTU», yKal3aHbl COCTaBISIOLLME JAEPCKOro notTeHymana. OnpeneneHsl OCHOBHbIE NPOLECCHI,
KOTOpbIe OTpaXxaroT pasBUTUeE JIUAEePCKOro noTeHymana ynpasBaeHYeCcKoro nepcoHana BbiCLUMX yHeOHbIX 3aBEAEHWIA, 8 UMEHHO:
pacKpbITVe, aKkTyanm3aums v peanmsaums IMepCcKoro NoTeHymana Jim4HoCTH. BbisaBraeHs! MpuHUMIIbI peanm3anum npogeccmo-
HaslbHOV BeATENIbHOCTHU, obecreqnBaroLLme 3¢hheKTUBHOCTb Pa3BUTUS IMQEPCKOro NoTeHUmana ynpasieHYeCcKoro nepcoHana
1 (hbaKTOpbIl, KOTOPbIE MOrYT 3aMELJISITL 3TOT MPOLEeCC.

KnroyeBble cnoBa: nuaepcTBo, NoTeHUman INYHOCTU, IMAEPCKMIA MOTEHUMAs, yrnpaBieH4YeCcKui NEPCOHal, YHPEX[EHNs
BbICLLIEr0 06pa30BaHusl.
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THE LEADING ROLE OF TEACHERS IN THE DEVELOPMENT
OF HIGHER EDUCATION

This article deals with the leading role of teachers in the development of quality higher education. The definition of quality
teaching in higher education institutions and features, skills of good teachers have been analyzed. The importance of student's
outcomes in creating leading position of the universities have been defined. The mission of academic advising as teachers,
coaches and mentors have been specified. Practical recommendations for teachers to assume leadership roles in order to improve

the quality of higher education in Ukraine have been written for the first time.
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Introduction. Teachers have the biggest higher educa-
tion influence on student achievement and teacher quality
is therefore central to improving education systems around
the world. While some countries have a plentiful supply of
high-quality teachers, many countries struggle to compete
with other sectors for teaching and leadership talent. This
challenge grows ever more acute as the demands on educa-
tion systems become more ambitious to prepare all students
with the knowledge, skills, and dispositions for success in an
increasingly globalized and digital world [26].

Quality teaching in higher education matters for student
learning outcomes. But fostering quality teaching presents
higher education institutions with a range of challenges at
a time when the higher education sector is coming under
pressure from many different directions. Institutions need to
ensure that the education they offer meets the expectations of
students and the requirements of employers, both today and
for the future. Yet higher education institutions are complex
organizations where the institution-wide vision and strategy

needs to be well-aligned with bottom-up practices and inno-
vations in teaching and learning [6, p. 5]. Developing insti-
tutions in Ukraine as effective learning communities where
excellent pedagogical practices are developed and shared
also requires leadership, collaboration and ways to address
tensions between innovators and those reluctant to change.
Especially at a time when Ukrainian higher education reforms
their policies with the aim of integration to European Higher
Education Area and European Research Area.

Looking to the future, the academic content and routine
cognitive skills that are central in education systems today will
not suffice in a world where students can access unlimited con-
tent on Google and job profiles are changing rapidly. In order to
equip students with the competencies to be active citizens and
workers, teachers need to become high-level knowledge work-
ers, capable of creating 21st century learning environments.
So effective teacher recruitment, training, and ongoing profes-
sional development of teachers are crucial for student learning.
And all this hinges on effective leadership [26].
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The world is changing rapidly. A wide-ranging, global dis-
cussion about what knowledge and skills are most important
in diverse, interconnected, innovation-oriented societies and
economies in Teaching and Leadership for the Twenty-First
Century took place at The 2012 International Summit on the
Teaching Profession. No longer is providing basic literacy
skills for the majority of students and higher-order skills for a
few an adequate goal. Technological, economic, and political
trends have reduced the demand for routine cognitive skills
and increased the demand for higher-order skills. The skills
that are easiest to teach and easiest to test are now also the
skills that are easiest to automate, digitize, and outsource.

The Assessment and Teaching of 21st Century Skills
Consortium (which includes Australia, Finland, Portugal, Sin-
gapore, the United Kingdom, and the United States) provides
one widespread definition of the newly skills. This definition
divides twenty-first century skills, knowledge, and attitudes
into four categories:

Ways of thinking: creativity/innovation, critical thinking,
problem-solving, decision-making, and learning to learn

Ways of working: communication and collaboration/team-
work

Tools for working: including information and communica-
tions technologies

Living in the world: citizenship, life and career and per-
sonal, and social responsibilities, including cultural awareness
and competence[26].

Materials and methods: Leadership and governance in
higher education, leadership and university, quality education
have been analyzed by Ukrainian scholars Svitlana Kalash-
nikova [14], Vasyl Kremen [15], Kateryna Zhdanova [29].
Quality teaching in higher education has been investigated
by Henard and Roseveare [6], Shulman [24], Webbstock [28],
Biggs [2] and etc. A lot of articles have been written about
understanding of academic advising (Hemvell) [10, 11], devel-
opmental theory of advising (Lowenstein) [16], development
of student leadership through academic advising (McClellan,
Moser) [20]. Students evaluations of university teaching have
been worked out by Marsh [19], teaching capabilities and pro-
fessional development have been written by Taylor and Hativa
[25], Barak [9] have been investigated the knowledge and
beliefs regarding effective teaching dimension and strategies.

This article pursues the goal to analyze foreign scholar’s
approaches to quality teaching in higher education, features
and skills of good teachers in new globalised and change-
able world, to define leading role and functions of academic
advising for better student’s outcomes in order to improve
and develop the leading role of teachers in higher educational
institutions of Ukraine.

Main part: Higher education has changed in the past
twenty years: the number of students has dramatically
increased, funding concerns have changed, and the stu-
dent body has diversified. The current «<knowledge era» has
reintroduced transfer of knowledge as a major contributor to
growth and business success.

The student body itself has changed considerably since
the 1960s, hence modifying expectations regarding teaching.
To begin with, in most developed countries, increasing social
diversity has transformed the student body at university level.
Higher education is no longer reserved to the elite. Next, the
Internet has globalised the market place, and institutions are
increasingly competing for the best students, nationally and
internationally. Many professors are now teaching interna-
tional students, and consequently must develop new peda-
gogical strategies [6].

Teaching methods have also evolved. Professors who
wish to incorporate aspects of on-line learning need to become
familiar with new pedagogical methods. Distance education in
print form is being supplemented by Internet — based delivery.
Mixed modes of learning have become common: the major-
ity of cross-border distance programmes now involve some
form of face-to-face pedagogical or administrative contact,
sometimes visits to study centres. Generally people in remote
locations and working adults are the first to experience these
new forms of learning.

A generation of new teachers will soon come in to replace
the baby boomers when the later retire. These new teachers

will have grown up with the Internet and will have a renewed
vision of what good teaching is. A possible change is that the
faculty might come to adopt a more integrated professional
identity, through for instance the reconceptualization of the
relationship between teaching, learning and research [6]

As globalization continues, the national and international
competition for the best students is likely to increase among
higher education institutions, thus only reinforcing pressure
for Quality Teaching and quality assurance. It is likely that
international rankings based on the quality of teaching will be
set forth, thus reinforcing the attractiveness of quality initia-
tives. Moreover, there are more and more students who study
at various universities, benefitting from opportunities like Eras-
mus or international scholarships. These students are likely to
compare the quality of the teaching received at these different
institutions.

The definition of Quality Teaching depends on the
meaning one chooses to give to the concept of « quality ».
«Quality» is indeed a multi-layered and complex word. As
Biggs (2001) points out, «quality» can alternatively define an
outcome, a property, or a process. Therefore it is hardly sur-
prising that the phrase «Quality Teaching» has been given
several definitions [2].

Harvey and Green (1993) distinguish four definitions of
quality that can help us to understand what Quality Teach-
ing might be. First, quality as «excellence» — the traditional
conception of quality — is the dominant one in many old elite
higher education institutions. Second, quality can be defined
as «value for money» — a quality institution in this view is one
that satisfies the demands of public accountability. Third,
quality may be seen as «fitness for purpose» — the purpose
being that of the institution, for instance getting students to
learn sciences efficiently. The last definition listed by Harvey
& Green is that of quality as «transforming». According to this
definition, Quality Teaching is teaching that transforms stu-
dents’ perceptions and the way they go about applying their
knowledge to real world problems [30].

But in order to enhance and reward teaching excellence,
it is essential to know what constitutes good teaching. Sev-
eral features of the «good teacher» have been repeatedly
identified by scholars. Feldman (1976) lists teacher sensi-
tivity to class level and progress, clarity of course require-
ments, understandable explanations, respect for students
and encouragement of independent thought, as the main
characteristics of a good teacher [7]. Shulman (1987) also
emphasizes pedagogical knowledge and full command
of the curriculum [24]. Marsh (1987) mentions appropriate
workload, clear explanations, empathy with students, open-
ness on the part of the lecturer and quality of the assessment
procedures [19]. Entwistle and Tait (1990) list clear goals,
appropriate workload and level of difficulty, choice in assign-
ments, quality of explanation, appropriate pace in lecturing,
enthusiasm of lecturer and empathy with students as essen-
tial traits [5].

Webbstock (1999) underlines that good teaching is a type
of teaching that correlates with the educational institution’s
mission statement [28]. Hativaetal (2001) focus their attention
on four components:

1) lesson organization

2)lesson clarity

3)interesting learning

4) positive classroom climate [9].

Taylor (2003) lists thirteen abilities needed for Quality
Teaching and learning:

— Engagement locally and globally

— Engagement with peers and colleagues

— Equity and pathways

— Leadership

— Engagement with learners

— Entrepreneurship

— Designing for learning

— Teaching for learning

— Assessing for learning

— Evaluation of teaching and learning

— Reflective practice and professional development

— Personal management

— Management of teaching and learning [25].



As Radloff (2004) observes, these capabilities do not only
encompass traditional discipline and pedagogical knowledge
and skills. They also entail an understanding of the global and
connected nature of education and skills in leadership and
management [23].

Among teacher’s leading role in development of student’s
outcomes, there is an academic advising in higher educational
institutions that encourages and motivates students.

Academic advising is a conceptual chameleon. It changes
colors to match its environment. Thus, while there are many
aspects of academic advising that remain constant across
a variety of academic contexts, the significant differences that
emerge make it difficult to develop a firm definition of advising.
Consequently, numerous definitions of advising have been
developed that prove relevant for some advising contexts, but
not for others [21]. Therefore, none of these have received
universal acceptance. In response to this challenge, the
National Academic Advising Association (2006) commissioned
a task force to develop a universally acceptable definition.

The result was a statement regarding academic advising
which suggests: Academic advising is integral to fulfilling the
teaching and learning mission of higher education. Through
academic advising, students learn to become members of
their higher education community, to think critically about
their roles and responsibilities as students, and to prepare
to be educated citizens of a democratic society and a global
community. Academic advising engages students beyond
their own world views, while acknowledging their individual
characteristics, values, and motivations as they enter,
move through, and exit the institution. Regardless of the
diversity of our institutions, our students, our advisors, and
our organizational structures, academic advising has three
components: curriculum (what advising deals with), pedagogy
(how advising does what it does), and student learning
outcomes (the result of academic advising) [22, p. 7].

Advisors can have the following roles:

1) The advisor as teacher.

2) The advisor as coach.

3) The advisor as mentor.

Obviously not all advisors will fulfill all of these roles; none-
theless, it is likelythat most will fill some if not a majority of
these. Furthermore, each of theseroles provides a perspective
on how academic advising can contribute to the encourage-
ment, education, and development of students as leaders.

The advising role as teacher (Hemwell&Trachte, 1999,
2005; Lowenstein, 1999, 2005) involves instructing students
regarding how gain a maximum benefit from their academic
programs and curricula. This includes teaching students how
to think critically, understand the mission of the university,
realize the cohesive logic of their education and of the curricu-
lum, transfer knowledge across disciplines, integrate knowl-
edge and practice, engage in integrative decision-making,
and recognize the relationship between personal and institu-
tional goals [11, 16].

A role that is more related to the process than the con-
tent of the advising session is that of coach. Coaching as a
role suggests that advisors act more as facilitators of student
decision making than advice givers or counselors. Coaching
uses specific facilitative techniques and procedures focused
on developing a trusting relationship that allows the advisor to
help students think through the decisions they need to make,
resolve the challenges they face, and achieve their dreams
(McClellan & Moser, 2011) [20]. In this role advisors also
assist students in the development of critical skills. The prac-
tice of appreciative advising is one of the more popular forms
of advising as coaching (Bloom, Hutson, & He, 2008) [3].
Advising for self-authorship is also closely related (Magolda&
King, Winter 2008; Meszaros, 2007; Pizzolato, 2006) [18].

A final role of advisors is that of mentors. Mentoring is
similar to coaching in that it focuses on skill development and
decision-making. However, it is different from coaching, in
that the emphasis is placed on the skills and experience of
the advisor as opposed to the student. Mentors are typically
experts in a specific field of practice who apprentice follow-
ers within their field. They do so by giving advice, providing
an example, and granting access to the mentors social net-
workand resources (Friday & Friday, 2002; Viney&McKimm,

2010) [8, 27]. Regardless of the roles that a particular advisor
incorporates into his or her work, the strength of advising in
universities and colleges is attached to its ability to act as a
strategic partner in the educational mission of the institution.
As universities craft their missions and develop specific out-
comes, advising administrators should follow up by aligning
their strategic plans and advising outcomes with those of the
broader institution. In so doing, a particular emphasis should
be placed on student learning outcomes.

While a wide range of student learning outcomes have
been developed by a variety of institutions, once again no
general list of widely accepted outcomes is available. None-
theless, the most comprehensive list of possible outcomes is
that provided for within the Council for the Advancement of
Standards (CAS) standards of advising (2005). These include:

— Intellectual growth.

— Personal and educational goals.

— Enhanced self-esteem.

— Realistic self-appraisal.

— Clarification of personal values.

— Career selection.

— Increased independence.

— Effective communication.

— Leadership development.

— Healthy behavior.

— Meaning fulinter personal relationships.

— Collaboration.

— Social responsibility.

— Satisfying and productive life styles.

— Appreciating diversity.

— Spiritual awareness [4].

This list provides some obvious connections to the role of
advising in leadership development; in fact it names leadership
development specifically as an outcome of advising.

Results and their discussion: The leading role of
teachers in higher education in Ukraine combines all roles
of academic advising and quality teaching. Teacher-leaders
should possess of high moral and spiritual values oriented
on students and be of three «P» — professional, passionate
and patient. They know students characteristics and develop-
ment, understand decision-making process, know principles
of psychology and sociology, possess skill in counseling tech-
niques, appreciate individual differences, believe in dignity of
all people and that all people have potential.

Given current reform of higher education of Ukraine new
generation of teachers will take leading position on educa-
tional process that creates quality and effective outcomes of
students and all institutions itself.

Conclusions. The teacher leader understands the prin-
ciples of teaching and learning. The teacher leader uses
this knowledge to promote an environment of collegiality,
trust, and respect that focuses on continuous improvement
in instruction and student learning. In order to prepare and
encourage teachers to assume leadership roles in higher edu-
cation in Ukraine, we mustard here the Bologna policy and:

1. Support the mobility of teachers, students and resear-
chers

2.Encourage language learning among staff in higher
education

3. Provide professional development of teachers in order
to stay up-to-date with students

4. Support to institutions in considering internationaliza-
tion in curriculum design

5. Create positive and safe learning environment

6. Involve academic staff into international research col-
laboration all over the world

7. Support creative and innovative ideas of teachers for
improving and modernization of learning process

8. Create highly respected image and attractiveness for
teaching profession.
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Manamapyyk Onbra .
NIAEPCbKA POJIb BUKNNAJAYA Y PO3BUTKY BULLOI OCBITU

AKafeMIi4Hi pagHVKU MaroTb HavibinbLUMK BIIMB B OCBITI HA pe3ynbTaTi HaBYaHHS CTYOEHTIB | 3a6e3rneyYeHHs1 SIKOCTi
HaBYaHHS1, L0 € OAHUM 3 KJTHOHOBMX MOMEHTIB MOKpPALLEHHSI CUCTEMM OCBITY B YKpaiHi Ta B ycbOMy CBITI. Lle 3aBAaHHsI noctae
LOCUTb FOCTPO, OCKINIbKM BUMOIM [JO CUCTEMU BULLOI OCBITU CTatOTh OifIbLL aMOITHUMM - HAAaTy CTYAEHTaM TaKi 3HaHHs1, YMIHHS
i HaBn4Kw, IKi JO3BOMM 6 iM JOCAITY YCriXy B r106anisoBaHoMy Ta iHhopMauisiHoMy CBITi.

SKicHe BUKMafaHHs y BULLMX HAaBYallbHUX 3aknafax Bifirpae BaxsvBy posib [J1s1 pe3ynbTaTiB HaB4YaHHs CTYLAEeHTIB. Arne
3abe3rne4eHHs SKICHOro npouecy BUKIafaHHs CTaBUTb BULLI HABYaslbHI 3aK1aau nepen HU3KOK rpobsieM: yCTaHOBY MOBUHHI
rapaHTyBaT, L0 BULLA OCBITa BINOBIAAE 3anuTam CTY[EHTIB i BuMoram poboToaaBLiB, ik CbOrogHi, Tak i B MavibyTHbomy. Oco-
6IMBO akTyasibHO MOCTAE MUTaHHS B TOU Yac, KOmm 34IMCHIOETLCS peghopma BULLIOI OCBITU YkpaiHn 3 MeToro iHTerpadii B €8po-
nesicbKu POCTIp BULLOI OCBIT Ta €BPONEiCbKOro JOCIAHULILKOIro rnpocTopy.

Cepen nigupytoqnx ponevi Buknagaqa € akagemiyHe 4opagHnLTBO, sIKe 3a0X0Hye | MOTUBYE CTyAeHTIB. 3a gaHummn Hauji-
oHanbHoI Acouiauii AkagemiqyHoro gopagHuytea (2006) akagemidyHe [opagHWLTBa € HeBif'EMHOK YacTUHOK BUKIAAaHHsS Ta
HaBYaHHS y BULLIV OCBITI. 3a JOMNOMOrol akaaemidHoro JopagHuLTBa CTYLAEeHTU CTaloTb YacTUHOK akageMidHOI CriiflbHOTH,
MOYNHAIOTL KPUTUYHO YCBIAOMITIOBATU CBOIO POJib | BiANOBIAANbHICTb SIK CTYAEHTIB, SKi FOTYIOTbCA CTaT OCBIYEHUMM rpoMaas-
Hamu IeMOKpaTUHHOro CycrifibCTBa Ta CBITOBOI CrlifIbHOTY.

AKkagemi4He [opagHULTBO CKNagacTbCs 3 TPbOX KOMIOHEHTIB: HaB4aslbHOI rporpamu (3 YuM rnpawtorTs BuKIagadi), MeTo-
AVIKW (IKMM YYMHOM BOHM Lje POOIATB) | pe3yrbTatiB HaBYaHHs (pe3ynbTar akagemiqyHoro JopaaHuLTBa).

BusHa4eHo porii Ta ¢hyHKUIT akagemidHoro qopagHvYTBa. Y cTarTi npeactaBrieHa iges 3apybikHoro JOCBIAy LWoAo fignpyro-
40i porii BUKIapa4a y po3BUTKY YHIBEPCUTETCLKOI OCBITU | BUKOPUCTAHHS 3apybiXKHOIo 4OCBIAY Y BULLV OCBITI YkpaiHu.

OCHOBHUMM 3arasibHUMK pyucamu YKpaiHCbKOi Ta 3apy6iXHOI KybTypu LLOAO JiAepCbKOro BUKIaAaHHs € Te, Lo BuKnagadi
CrpUsAOTL IHAWBIRYaIbHOMY PO3BUTKY CTYAEHTA, PO3YMIitoTb MPpoLec NPMAHATTA PILLEHb, BOIOAIOTE MPUHUMIAMM recuxoriorii Ta
cowyiororii, MeTogamu KOHCY/bTYBaHHS1, LiHYIOTb iHAUBIAYabHi 0COBIMBOCTI CTYAEHTA, BipATb Y MAHICTb | PO3BUTOK MOTeHUiany
KOXHOro CTygeHTa.

KntoyoBi crioBa: sikicHe BuKNiafaHHs, OCBITHE N1ifepcTBo, akageMidyHe JopafHNLYTBO, pe3yrnbTaT HaBYaHHS, BULYa OCBITA.

Manamapyyk Onbra
JINQEPCKAS POJIb MPEMNOAABATENA B PA3BUTUM BbICLLETO OGPA30OBAHUA

AKagemmyeckme COBETHUKN UMEIOT HanbOrTbLLIEE BIINSIHUE B O5,Da3OBaHMM Ha peayrnbTartbl Oéy‘!eHMH CTyAeHToB U obecrieye-
Hue Ka4dectBa Oéy'-leHMH, YTO ABJ1A€TCA OQHUM U3 KI1H04HeBbIX MOMEHTOB yI1y4LLIeHNs CUCTeMbl O6pa3OBaHMﬂ B VKpaMHe 1 BO BCeM
mupe. 3910 337a4a BcTaeT [OCTATO4YHO OCTpPO, NMOCKOJIbKY Tpe5OBaHMﬂ K cuctemMme BbICLLUEero 06pa3OBaHMH cTaHoBsATCA 6onee



amMONLMO3HBIMU — MPEAOCTaBUTL CTYAEHTaM Takue 3HaHwsl, YMEHWSI U HaBbIKU, KOTOPbIE MO3BOSIM/IM 6bl UM [OCTUYb ycriexa
B r7106a1131POBaHHOM 1 MHEHOPMAaLMOHHOM MUpe.

KayvecTBeHHOe nperofaBaHue B BbICLLMX y4eOHbIX 3aBEAEHUSIX NIPAET BaXKHYIO POJib 47151 Pe3yNbTaTtoB 00y4eHUs CTYAEH-
T0B. HO 0b6ecrneyeHne ka4ecTBeHHOro npouecca npernogaBaHusi CTaBUT BbICLUME y4eOHble 3aBefeHusl nepes npobremMamm:
YapexaeHust 4OKHbI rapaHTUPOBaTb, YTO BbICLLEE 06pa30BaHVe OTBEYaEeT 3anpocam CTYAEHTOB 1 TpeboBaHUAM paboTogaTte-
T1evi, Kak cerofHs, Tak v B 6yayLuem. JiuaupyroLLme yHnBepcuTeTsbI B YkpanHe, B KOTOPbIX paboTaroT OT/IMYHbIE Nefarorn4yeckme
MPUHLMMBI, TaKXXe HY>XAarTCs B JMAEepPCTBE, COTPYAHUYECTBE U MOUCKY MyTeN CHATUS HanpsXKeHHOCTU MeXZy HoBaTopamu
u TeMu, KTO POTUBOCTOUT UaMeHeHUsM. OCOOEHHO aKTyaslbHO BCTAeT BOMNPOC B TO BPEMSI, KOrAa OCYLLECTBIISIETCA peghopma
BbICLLIEr0 06pa3oBaHuns YKkpanHbl ¢ Lesbio MHTerpauymy B EBponevickoe npocTpaHcTBO BbICLLIEro 06pa3oBaHus n EBponerickoe
ncene[oBaTesbCKoe rpocTPaHCTBO.

Cpenwn nupvpyroLmx pores rpernofaBatesisi No JOCTMKEHUIO Ka4ECTBEHHbBIX pe3yrbTaTtoB 00YHEHWs CTY[EHTOB 3aHNMAaeT
akafemMmn4ecKkoe COBETHUHECTBO, KOTOPOE MOOLUPAET U MOTUBUPYET CTYAEHTOB.

Mo gaHHbIM HauwmoHarnbHov Accoumauymm Akagemmydeckoro CoBeTHn4ecTBa (2006) akageMm4eckoe COBETHUYECTBO SIBIIS-
€TCsl HEOTLEMJIEMOV HacTbiO rpernogaBaHusi n 00y4eHus B BbiCLLUEM 06pa3oBaHnu. C MOMOLLbIO aKaAEMNYECKOro COBETHUYE-
CTBa CTYLEHTbI CTAHOBSITCS YacTbiO akafgeMnNyecKoro Coo6LLECTBA, HAYNHAIOT KPUTUHECKU OCO3HaBaTb CBOK pPOfib M OTBET-
CTBEHHOCTb KaK CTY[EHTOB, rOTOBSLUMXCA CTaTb 00pa30BaHHbIMU rpaxgaHamy LEMOKPaTUHeCcKoro obLyectBa v MUpOBOIro
coobLiecTsa.

AKafileMnyeckoe COBETHNHECTBO COCTOUT U3 TPEX KOMIOHEHTOB: y4e6HOU MporpaMmbl (C 4em paboTaroT rperiogasaresny),
METOANKM (KakuM 06pa3oM OHU 3TO [ENaloT) U pe3yrbTaToB 00yYeHUs (Pe3ynbTaT akafeMn4ecKoro COBETHUHECTBA).

OnipegeneHbl porv v yHKUMM akaeMUYeCcKoro COBETHUHECTBa. B cTatee npencTasieHa uaesi 3apy6exHoro onbita OTHO-
CUTESNIbHO NIVAVPYIOLLIEN PO MPEenojaBatesns B pa3BUTUM YHUBEPCUTETCKOro 06pa3oBaHusi U UCTONb30BaHWs1 3apy6exXHOro
OrbiTa B BbICLLEM 06pa30BaHNu YKpanHbi.

OCHOBHbIMY 06LLMMU YepTaMu YKPauHCKOM 1 3apy6eXHOU KyrbTypbl OTHOCUTENLHO JIMAEPCKOro npenojaBaHusl eCcTb To,
4TO npernogaBaTtesi CcriocOOCTBYIOT UHANBULAYATIbHOMY Pa3BUTUIO CTYLAEHTA, MOHUMAIOT MPOLIECC MPUHSITUS PELLIEHUN, BNlafetoT
MPUHLMNAaMY CUXosI0rm v COLMONOrimn, MeToAamm KOHCYIbTUPOBAaHUS, LIEHSIT MHAWBWAYalbHbIE OCOOEHHOCTU CTYAEHTa, BEPAT
B JOCTOMHCTBO 1 pa3BUTUE NMOTEHUMANa Kaxgoro CTygeHTa.

Pechopmb BeicLero o6pa3oBaHusi YkpavHbl 6y[yT criocob6CcTBOBaTh Pa3BUTUIO HOBOIO MOKOSIEHUS rperofaBaTesnes, KoTo-
pble 6yAyT 3aHUMaTh UANPYIOLLME MO3NLMM B 06pa30BaTes/IbHOM MPOLECCE, HAMPAaB/IEHHbIE HA KAYECTBEHHbIE N 3(h(heKTUBHbIE
pesynbTathbl CTYAEHTOB U MHCTUTYTaM B LiesioM. BriepBbie paspaboTaHbi npakTuyeckme pekoMenaaumm Ass npenogaBartenei-
MaepoB A1 COBEPLLEHCTBOBAHWS KAHECTBA BbICLLIEro 06pa3oBaHusi B YkpanHe.

Knro4eBble cnioBa: ka4eCTBEHHOE nperogaBaHne, 06pa3oBaTesibHoe IMAEPCTBO, aKaaeMUYECKOE COBETHUHECTBO, PE3YIib-
Tar 00y4eHus, BbICLLEE 06pa30BaHme.

VIIK 37.035:316.46:378 MAHTIOK TeTsiHa,
KaHguv[at negaroriqHux Hayk, npogecop kagenpu
3arasibHoi negarorikv Ta AOLLKISIbHOI OCBITH,
Lporobuubkuii gepxxaBHuVi negaroridyHnmi
YHiBepeuTeT iMeHi IsaHa dpaHka,

Vkpaina

MUWCBKIB IpuHa,

KaHgvpat nefaroriqHux Hayk,
JOLEHT Kagbeapu iHO3eMHMX MOB,
HauioHanbHwi yHiBEpCUTET
«JIbBiBCbKa MOMITEXHIKA>,
VkpaiHa

AIAEPCTBO B OCBITI
AK CYCIIIAbHO-TNEAATOTYHA AETEPMIHAHTA

Y ctarTi npoaHaniaoBaHo CYTHICTb AEQIHILIN «LUKITIbHE JAepCTBO», «OCBITHIVI MEHEAXXMEHT», «LLKISIbHe aaMIiHICTPYBaHHSI»,
«JlBEPCTBO BYUTENIB»; BUSHAYEHO OCOOJIMBOCTI LLIKISIbHOrO JJEPCTBa B YMOBax 6PUTAHCLKOI OCBITU; OOrPYHTOBAHO OCHOBHI
rpobriemMy PO3BUTKY LLIKIZILHOro NigepcTsa rnefaroris B yMoBax CbOrOAEHHS; MpoaHaniaoBaHo MeToau PO3BUTKY LLKITIbHOro
nigepcTea. Ha ocHOBI HayKOBUX [pKepesl BUSHAYEHO MOX/IMBOCTI BUKOPUCTAHHS CBITOBOrO JOPOOKY y chepi LLKifbHOro nigep-
cTBa B YMOBaXx y[OCKOHasIeHHs1 cuctemMu ocBiTh Ykpainw. [oBeneHo BaxnuBIiCTb peanidauii igevi LUKIfbHOro nigepcrsa B ycCix
JlaHKax cucTeMm OCBITU (QOLLKINI/IS, LUKOSM, MPOGYECINIHOI Ta BULLOI LLIKO/N).

Knro4oBi cnosa: LLKinbHe NigepcTBo, N1ifepcTBO B OCBITI, OCBITHIV MEHEAXXMEHT, CyCriIbHO-Ne[aroriyHa AetepmiHaHTa, rnpo-
¢heciviHa ocBiTa.

MocTtaHOBKa nNpo6nemu y 3aranbHOMy BUrnAAi Ta ii
3B’A30K i3 BaX/IMBMMU HayKOBUMKU a60 NpaKTUYHUMU
3aBAaHHAMU. BaxnveBum [Xepenom [Ns OKPECreHHs
CTpaTeriyHnX HanpsMiB PO3BUTKY 3aranbHOOCBITHBOI LLIKO-
m B YKpaiHi € BUBYEHHS Ta aHania po3BUTKY OCBITW 3a
KOPAOHOM. Y MiXXHapogHOMY OCBITHbOMY MPOCTOPI rono-
BHUMW 3aBAAHHAMM 3arafnbHOOCBITHBOI LLKONW BU3HAYEHO
PO3BUTOK iHTENEKTYanbHOro, AyXOBHOrO Ta €KOHOMI4YHOro

noTeHuiany cycninbctea. LUKinbHe nigepcTtBo BUCTynae
O[IH/M i3 eneMeHTIB, Lo CNpusioTb NepeopieHTaLlii OCBiTKH
Ha PO3BUTOK JIIOAMHWM BMNPOLOBX YCbOrO XMWTTA, akTyani-
3YI0Tb CKNagHi NCUxonoro-negaroriydi npo6nemMu, BU3Ha-
YaloTb HarasbHICTb NOTPE6U IPYHTOBHOMO OHOBJIEHHS CHUC-
TEMU LUKIfIbHOI OCBITW, 3yMOBIOIOTb NMEPEOCMUCNEHHS Ta
nepernag ii yHOaMeHTanbHNX CKNagoBuX, MOAEPHI3aLio
ii 3miCTy.

IA€PCTBa AAS OCBIiTH

Po3BuTOK A

Po3ain 2.
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